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INTRODUCTION 

According to Danish law, the purpose of the public school is to prepare children for participation, 

responsibility, rights and duties in a free and democratic society. Education for every child has to 

be secured by the respective municipality; at the same time, however, schools are in severe cases 

entitled to suspend or expel a pupil1. The two types of exclusions; permanent expulsion or time-

limited suspension, are here subsumed under the label disciplinary exclusions. The proposed 

study aims to gain knowledge on the current practice of these types of disciplinary sanctions in 

Danish schools. 

From a school perspective, disciplinary exclusions can be seen as a means to keep standards for 

good behavior and ensure a safe learning environment2. However, disciplinary exclusions have 

been shown not only to fail to reduce unwanted behavior2,3, but also to come at significant societal 

costs2. Moreover, research has indicated a number of negative long term consequences for the 

excluded pupil, including higher rates of unemployment and increased susceptibility to engage in 

criminal behavior3–8. Most importantly for the proposed study though, social minorities have been 

shown to have an increased risk for being subject to disciplinary exclusions. This suggests that 

disciplinary exclusions contribute to social inequalities through discriminating certain groups of 

pupils2,9–11. 

Nevertheless, indications of a rising number of disciplinary exclusions in Danish schools can be 

found12–14, which is also the impression of professionals within the field (communicated to me from 

the organization “Skole og Forældre”). Along the same line, political forces seem to move toward 

expanding rather than limiting the possibility to use disciplinary exclusions in school12. These 

political changes contrast the political goal of inclusion15 and its ideal of a school with room for 

differences that would hitherto have caused transferal to alternative schooling16. These 

contradictory forces form the context of the proposed study. 

PROBLEM STATEMENT 

Categorizing, sorting, and distribution of individuals in school can probably not be avoided as it is a 

fundamental premise for discipline17, but becomes problematic when it results in discrimination and 

marginalization of certain pupils. In a Danish context, the extent of indirect or institutional 

discrimination has not been investigated, but it has been shown that the awareness hereof among 

professionals is limited19,20. International studies show that discrimination plays a significant role in 

the practice of disciplinary exclusions in other countries2,9–11, however, it remains unexplored 

whether disciplinary exclusions also contribute to discrimination in Danish schools and how 

connections between discipline and discrimination arise. 

Studies within the field typically focus on risk factors for and consequences of disciplinary 

exclusions8,21,22, but weaknesses can be identified in their approaches. Several studies see the 

disciplinary exclusion as a mere reaction to a single event of an individual’s (bad) behavior2,23–25. 

Thereby, a deficit-oriented and functionalist approach is supported, where the central question is 

how to get pupils to “behave”26. I met similar reductive views in Denmark as I interviewed excluded 

pupils for my master’s thesis; one explained to me: “I had a knife with me in school, and then I got 

thrown out”27. Focusing on such linear explanations conceals connections to the social context in 

which an exclusion takes place and where the “misbehavior” can be seen as meaningful and as a 

part of an individual’s conduct of life. As a consequence, the connection between discrimination, 

marginalization and disciplinary exclusions cannot be accounted for by these studies. By 

investigating marginalization processes in disciplinary practices, the aim of the proposed study is 
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to contribute to the longstanding debate concerning the relation between schooling and the 

reproduction of social inequalities28–31. 

CONTEXTUALISING DISCIPLINARY EXCLUSIONS  

To establish a feasible contextual perspective, I will draw on a range of critical psychologist 

focusing on three main concepts: conduct of every day life32–34, community of practice35 and 

ideology36–38.  

Conduct of everyday life: 

The theory of conduct of everyday life as developed by Holzkamp34 and Dreier32,33 invites us to see 

“bad behavior” as well as the decision to expel or suspend a pupil as a moment of a person’s 

conduct of everyday life through various social contexts32. According to this view, the behaviors of 

pupils and teachers cannot be conceptualized solely through their participation in the institutional 

context of schooling. Rather, it must be seen as a moment in their personal trajectories through 

various social contexts, such as family life, leisure activities, professional careers and so forth, in 

which they participate in various, reasonable ways26.  

Community of practice: 

Disciplinary exclusions, however, cannot be understood only in terms of individual conduct of 

everyday life, because exclusions are necessarily always exclusions from something: a 

community. Disciplinary exclusions can be understood as a manifestation of the always present 

power constituted by the mere possibility to exclude mediating discipline and standards for a 

school community17. Therefore, disciplinary exclusions are not to be conceptualized as being 

outside a particular space time as Dreier’s theory suggests32, but as constitutive of a social context 

as an organized community around a certain activity: a community of practice35. Previous research 

has already shown how discursive processes within a community can single out individuals as 

carriers of certain problems40,41, which could also be hypothesized to play a role in justifying the 

use of disciplinary exclusions.  

Ideology: 

These discursive processes within a community of practice are by no means arbitrary or neutral. 

Rather, they are mediated by normativities and ideas about the purpose of the community of 

practice; in this case school. Discussions on whether or not to expel or suspend a pupil are 

therefore always also discussions on what school is about. Promising to show how normativity 

materializes in particular participation38, is the concept of ideology, understood as a common 

sense constituting a community as meaningful and thus offering a scope of possible positions to 

participants in the respective community45. 

The theoretical focus on these three main concepts enables a contextualized perspective on 

disciplinary exclusion promising to explain its connections to discrimination and marginalization. 

With this approach it is also possible to question functionalist explanations of disciplinary 

exclusions and furthermore cast light on how these explanations become hegemonic truths in 

certain practices47. 

  



Sigga Waleng  2018 

 

3 

RESEARCH QUESTIONS & METHODOLOGY 

The proposed study will be conducted in two parts with the following research questions: 

1. How are disciplinary exclusions in Denmark distributed among social categories? 

2. How is the connection between disciplinary exclusions and marginalization mediated through 

conduct of everyday life, community of practice and ideology? 

Following the research questions, the study is designed as a mixed methods study48. This design 

allows a triangulation of data and provides a foundation for considering the relation between 

research methods and results. 

1. Quantitative Survey 

As no such statistics exist in a Danish context, I will first conduct a quantitative study to produce 

evidence on the occurrence of disciplinary exclusions and their distribution between social 

categories9. To create a realistic research design, categories that are easily accessible and have 

known connections to stigmatization and discrimination in a Danish context are selected; gender, 

ethnicity, sexual orientation, religion, grades and diagnoses16,20,36,39,49. A representative sample of 

schools will be selected for the collection of data about the pupils who have been subject to 

suspension and/or expulsion since the last school reform in 2014. To overcome a previously found 

bias in numbers of implemented suspensions and exclusions50, ‘unofficial’ suspensions, e.g. ‘cool-

off’ days7 will also be requested to be reported. The data analysis will result in a picture of the 

overall incidence of disciplinary exclusions, the incidence pr. year and show present 

overrepresentations of social categories.  

2. Qualitative Case Study 

Based on the quantitative survey, three cases where suspension or expulsion has been applied 

will be selected for an extensive case study51–53. The selection will be based on the ideal of 

reaching maximal socio-demographic variability, not only among the pupils, but also the 

institutional arrangements and political contexts of the schools69. In each case interviews will be 

conducted with the expelled/suspended pupil, his/her peers, the involved teacher(s) and the 

principal of the school. The interviews will focus on the particular disciplinary exclusion and 

concrete situations connected to it36 including antecedent and subsequent events. Following the 

three main theoretical concepts, the interviews will be semi-structured54,55 around the following 

research questions: 

1. How can the respective person’s participation in school be understood in relation to her 

conduct of everyday life? 

2. How does the respective person participate in the given school community(s)? 

3. How does the respective person discursively link her participation to the purpose of school? 

The participants will furthermore be asked to comment on the interviewing procedure in order to 

enable the research to adapt to their perspectives and opinions32,57. 

By focusing on a small number of cases, it will be possible to attain thick and complex descriptions 

of each case52,58. The knowledge produced in the case study can neither be seen as universal 

truths nor as unique instances, but must be understood as concrete realizations of an abstract idea 

(here disciplinary exclusions): prototypes59. The prototype of a particular practice can be relevant 

by offering a new vocabulary which can “objectify the subjective” and thus make it potentially 
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manageable57,68. Furthermore, the prototype can mediate certain simplicities and thus “economize” 

reflections on possible ways of participating in school practice67,68. 

“Mixing” the methods  

The mixed methods design allows for the production of knowledge on different aspects of 

disciplinary exclusions. The quantitative survey shows how widely spread the investigated 

phenomenon is, whereas the qualitative study enables a thorough understanding of how 

categorizations and ideologies materialize in concrete ways of participating in disciplinary 

exclusions32,36. At the same time, the quantitative analysis forms a “mapping” of cases and thus 

enables an informed choice of cases for the qualitative study, securing a maximal variability among 

cases and thus the possibility to explore underlying moments of disciplinary exclusions. 

ETHICAL CONSIDERATIONS 

The overall aim of the proposed study is to develop knowledge with and for the participants in the 

researched practice and schools in general33. When doing research on marginalization there is a 

risk of contributing to the reinforcement of dominant categorizations of social minorities and their 

impact64–66. However, the ambition is to counteract this effect in the qualitative part of the study by 

striving for a position as a researcher “on the margin” and in this way challenging dominant 

binaries of “we” and “other”66. Here, focus will be on providing all participants with a legitimate 

position in the research process through insistently listening for their reasons for acting62. 

IMPACT 

The proposed study addresses the identified need for continuous knowledge production on the 

indirect/institutional discriminatory mechanisms in Danish schools19,20. The study will provide 

principals and teachers with a solid base of knowledge, from which they can develop a stance on 

discipline and marginalization and make informed decisions when considering a disciplinary 

exclusion for a pupil61. In this way the proposed study aims at producing knowledge that can cast 

light on connections between societal conditions like inequality and schooling and thereby restrain 

marginalization of children in Danish schools. 
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STRATEGIES OF DISSEMINATION 

The study will be communicated through various dissemination channels. I consider the following: 

Possible channels of dissemination 

Scientific 

Journals  

 Nordic Studies in Education 

 Zeitschrift für qualitative Forschung 

 International Journal of Qualitative Studies in Education 

 Review of Educational Research Educational Inequality  

Conferences  „Wachsende Ungleichheit – gespaltene Gesellschaft?“- Kongress, Akademie für 

Soziologie, 2019 

 “Measured Lives: Theoretical Psychology in an Era of Acceleration” by International 

Society for Theoretical Psychology, 2019 

 The International Society of Cultural-historical Activity Research Conference, 2020 

 The European Association for Research on Learning and Instruction Conference, 

2021 

 Nordic Educational Research Association Congress, 2021 

Practical 

impact 

channels 

 Through arranging workshops at participating schools and with the organization 

‘Skole og Forældre’, the developed prototypes will be discussed with pupils, 

parents, teachers and principals to secure relevance of the research results. 

 The research will aim at contributing to the education of teachers, both through the 

teacher’s education, but also through postgraduate courses offered by the 

municipalities. 

 Articles of relevance to schools in general will be published at folkeskolen.dk and 

given to ‘Skolelederforeningen’ for distribution. 

 

COOPERATION PARTNERS 

For the proposed study collaboration with the following partners is planned: 

 

Morten Nissen, ReforM, DPU Exchange regarding research focusing on pedagogical leadership in 

today’s inclusionary schools is envisioned. 

Morus Markard and Leonie 

Knebel, Community of Critical 

Psychology, Berlin 

This connection can contribute to an orientation in the German 

tradition of critical psychology. 

 

The Graduate Center of the 

City University of New York 

Three months abroad hosted by Anna Stetsenko is envisioned in 

order to strengthen my understanding on cultural-historical 

theoretical perspectives and their connections to critical psychology. 

 

Puleng Segalo, 

critical/feminist research 

group at UNISA, South Africa 

Through this contact, established though my research internship, 

exchange on racial an ethnical matters can be established. 

 

‘Skole og Forældre’ & 

‘Skolelederforeningen’ 

Through these connections to professionals in education the 

relevance of the research can be ensured and its quality increased. 

 

  



Sigga Waleng  2018 

 

6 

REFERENCES 

1.  Retsinformation.dk. Folkeskoleloven. 
https://www.retsinformation.dk/Forms/r0710.aspx?id=182008#id022b0e44-841e-4caf-9378-
363beeaf94c1. Published 2016. 

2.  Skiba R;, Peterson R. Teaching the social curriculum: School discipline as instruction. Prev 
Sch Fail Winter. 2003;47(2). xx 

3.  Lamont JH. Policy Statement: Out-of-School Suspension and Expulsion. Am Acad Pediatr. 
2013;131(3):1000-1007. doi:10.1542/peds.2012-3932 

4.  Lemos AL. Are you Listening? Voices of Students Excluded from School: A Qualitative, 
Critical Theory Perspective. 2010. 

5.  Krivekov NC. Resilience through adversity, a narrative case study of students’ experiences 
of expulsion from school. 2013. 

6.  Pritchard, Cox. The criminality of former “special educational provision” permanently 
“excluded from school” adolescents as young adults (16–23): costs and practical 
implications. J Adolesc. 1998;21:609-620. 

7.  McCluskey G, Riddell S, Weedon E, Fordyce M. Discourse: Studies in the Cultural Politics 
of Education Exclusion from school and recognition of difference. Discourse Stud Cult Polit 
Educ. 2016;37(4):529-539. doi:10.1080/01596306.2015.1073015 

8.  Sprott JB, Jenkins JM, Doob AN. The Importance of School - Protecting At-Risk Youth From 
Early Offending. Youth Violence Juv Justice Risk. 2005;3(1):59-77. 
doi:10.1177/1541204004270943 

9.  Welch K, Payne AA. Exclusionary School Punishment: The Effect of Racial Threat on 
Expulsion and Suspension. Youth and Policy. 2012;10(2):155-171. 
doi:10.1177/1541204011423766 

10.  Richard J. Opportunities Suspended - The Devastating Consequences of Zero Tolerance 
and School Discipline Policies.; 2000. 

11.  Gibson PA. The role of race in the Out-of-school suspensions of Black students: The 
perspectives of students with suspensions, their parents and educators. Child Youth Serv 
Rev. 2014;47(3):274-294. 

12.  Schmidt M. Bortvisningen er den ultimative afmagt. Information. 
https://www.information.dk/moti/2010/02/bortvisningen-ultimative-afmagt. Published 2010. 

13.  Kruse M, With Hagensen M, Broe C. Forældrerådgivningens Årsrapport 2015. Skole og 
Forældre; 2015. 

14.  Kruse M, With Hagensen M, Broe C. Forældrerådgivningens Årsrapport 2016. Skole of 
Forældre; 2016. 

15.  UVM/Inklusion. Undervisningsministeriets notater om inklusion. 
https://www.uvm.dk/Uddannelser/ Folkeskolen/Laering-og-laeringsmiljoe/Inklusion/Regler-
om-inklusion og, http://uvm.dk/folkeskolen/laering-og-laeringsmiljoe/inklusion/bag-om-
inklusion (links: 27.05.2017). Published 2017. 

16.  Rasmussen OV. Læring og vanskeligheder i én skole - flere verdener. In: Ritchie T, ed. 
Relationer i Teori Og Praksis - Perspektiver På Pædagogisk Tænkning. København: 
Billesøe & Baltzer; 2004:194-220. 

17.  Foucault M. Disciplin. In: Overvågning Og Straf. Frederiksberg: Det Lille Forlag; 2002:149-



Sigga Waleng  2018 

 

7 

247. 

18.  Nissen M. Projekt Gadebørn - Et Forsøg Med Dialogisk , Bevægelig Og Lokalkulturel 
Socialpædagogik Med de Mest Udsatte Unge. Frederikshavn: Dafolo; 2000. 

19.  Jensen TG, Weibel K, Tørslev MK, Knudsen LL, Jacobsen SJ. Måling Af Diskrimination På 
Baggrund Af Etnisk Oprindelse. København: SFI - Det Nationale Forskningscenter for 
Velfærd; 2012. 

20.  Busse J. Diskrimination i Folkeskolen - Endelig Rapport. København; 2010. 

21.  Stanovich KE, Grunewald M, West RF. Cost-benefit reasoning in students with multiple 
secondary school suspensions. Pers Individ Dif. 2003;35(5):1061-1072. doi:10.1016/S0191-
8869(02)00318-5 

22.  McCrystal P, Percy A, Higgins K. Exclusion and marginalisation in adolescence: The 
experience of school exclusion on drug use and antisocial behaviour. J Youth Stud. 
2007;10(1):35-54. doi:10.1080/13676260701196103 

23.  Kula K. Social and emotional learning in the schools: The effects of WhyTry as an 
alternative to suspension program. 2012. 

24.  Brinson JP. Assessing the effectiveness of a behavior intervention model on fifth grade in-
school suspension rates. 2014. 

25.  Wilczynski JD. An evaluation of a high school alternative to suspension program for 
students with gang-related disciplinary violations. 2004. 

26.  Nielsen K. Learning and conduct of everyday life and dropout in the Danish VET system. In: 
Marvakis A, Motzkau J, Painter D, et al., eds. Doing Psychology under New Conditions - 
ISTP. Captus Press; 2011:346-354. 

27.  Waleng S. Unpublished work. 2016. 

28.  Ashurst F, Venn C. Inequality, Poverty, Education - A Political Economy of School 
Exclusion. London: Palgrave Macillan; 2014. 

29.  Raudenbush SW, Eschmann RD. Does Schooling Increase or Reduce Social Inequality? 
Annu Rev Sociol. 2015;41:443-470. doi:10.1146/annurev-soc-071913-043406 

30.  Downey DB, Condron DJ. Fifty Years since the Coleman Report: Rethinking the 
Relationship between Schools and Inequality. Sociol Educ. 2016;89(3):207-220. 
doi:10.1177/0038040716651676 

31.  Simmons C, Lewis C, Larson J. Narrating Identities: Schools as Touchstones of Endemic 
Marginalization. Anthropol Educ Q. 2011;42(2):121-133. doi:10.1111/j.1548-
1492.2011.01120. 

32.  Dreier O. The Conduct of Everyday Life and the Life Trajectory. In: Psychotherapy in 
Everyday Life. New York: Cambridge University Press; 2008:181-197. 

33.  Dreier O. Psychotherapy in Everyday Life. Cambridge: Cambridge University Press; 2007. 
doi:https://doi.org/10.1017/CBO9780511619519 

34.  Holzkamp K. Grundlegung Der Psychologie. Frankfurt am Main: Campus Verlag; 1983. 

35.  Lave J, Wenger E. Situeret Læring. In: Situeret Læring Og Andre Tekster. København: Hans 
Reitzel; 2003:31-43. 

36.  Haug F. Erinnerungsarbeit. Hamburg: Argument-Verlag.; 1990. 



Sigga Waleng  2018 

 

8 

37.  Nissen M. Recognising Life -A study in the Atheist Micro-bio-politics of Drugs. Subjectivity. 
2013;6(2):193-211. 

38.  Nissen M. Beyond innocence and cynicism: Concrete utopia in social work with drug users. 
Outlines Crit Pract Stud. 2013;14(2):54-78. 

39.  Mørck L. Læring og overskridelse af marginalisering. In: Elle B, Nielsen K, Nissen M, eds. 
Pædagogisk Psykologi - Positioner Og Perspektiver. København: Roskilde 
Universitetsforlag; 2006:85-102. 

40.  Varenne H, McDermott R. Successful Failure. The School America Builds. Colorado/Oxford: 
Westview Press; 1998. 

41.  Søndergaard DM. Mobning og social eksklusionsangst. In: Søndergaard DM, Koefod J, eds. 
Mobning- Sociale Processer På Afveje. København: Hans Reitzel; 2009:21-58. 

42.  Rabøl Hansen H. Lærerliv Og Elevmobning. Danmarks Pædagogiske Universitetsskole; 
2011. 

43.  Foucault M. Ordene Og Tingene - En Arkæologisk Undersøgelse Af Videnskaberne Om 
Mennesket. København: Spektrum; 1999. 

44.  Fairclough N. The Dialectics of Discourse. Textus. 2001;14(2):231-242. 
doi:10.1017/S0047404500019539 

45.  Nissen M. The Subjectivity of Participation - Articulating Social Work Practice with Youth in 
Copenhagen. New York: Palgrave Macmillan; 2012. 

46.  Davies B. Agency as a form of discursive practice. A classroom scene observed. Br J Sociol 
Educ. 1990;11(3):341-361. 

47.  Foucault M. The Courage of Truth. (Burchell G, Davidson AI, eds.). Basingstoke: Palgrave 
Macmillan; 2011. 

48.  Morse J, Niehaus L. Mixed Method Design, Principles and Procedures. Developing 
Qualitative Inquiry. Milton, Abingdon: Taylor and Francis; 2016. 

49.  McDermott RP. Hvordan indlæringsvanskeligheder skabes for børn. In: Højholt C, Witt G, 
eds. Skolelivets Socialpsykologi. København: Unge Pædagoger; 1996:81-116. 

50.  Vulliamy G, Webb R. The Social Construction of School Exclusion Rates: implications for 
evaluation methodology. Educ Stud. 2001;27(3):357-370. doi:10.1080/03055690120076727 

51.  Lave J. Apprenticeship and Critical Practice. In: Apprenticeship in Critical Ethnographic 
Practice. Chicago: The University of Chicago Press.; 2011:1-37. 

52.  Flyvbjerg B. Fem misforståelser om casestudiet. In: Brinkmann S, Tanggaard L, eds. 
Kvalitative Metoder: En Grundbog. København: Hans Reitzels Forlag; 2010:463-487. 

53.  Roald T, Køppe S. Generalisering i kvalitative metoder. Psyke & Logos. 2008;29:86-99. 

54.  Kvale S. Interviews – En Introduktion Til Det Kvalitative Forskningsinterview. Hans Reitzels 
Forlag; 1997. 

55.  Gubrium JF, Holstein JA. Handbook of Interview Research, Context & Method. Thousand 
Oaks, California: Sage Publications; 2001. 

56.  Gergen K. The Relational Self. In: An Invitation to Social Construction. London: SAGE; 
2009:80-107 (42 ns). 

57.  Bechman Jensen T. Praksisportrættet: Om at indsamle og anvende skriftlige kvalitative data 



Sigga Waleng  2018 

 

9 

i en forskningsproces. In: Bechman Jensen T, Christensen G, eds. Psykologiske & 
Pædagogiske Metoder: Kvalitative Og Kvantitative Forskningsmetoder i Praksis. 
Frederiksberg: Roskilde Universitetsforlag; 2005:95-122. 

58.  Mol A. Logic of Care. New York: Routledge; 2008. 

59.  Nissen M. Objectification and Prototype. Qual Res Psychol. 2009;6(1-2):67-87. 

60.  Chaiklin S. Social Scientific Research and Societal Practice: in Methodological Light from 
Kurt Lewin and Lev S . Vygotsky. Mind, Cult Act. 2011;18(2):129-147. 
doi:10.1080/10749039.2010.513752 

61.  Mørck LL, Nissen M. Praksisforskning - Deltagende kritik mellem mikrofonholderi og 
akademisk bedreviden. In: Psykologiske & Pædagogiske Metoder: Kvalitative Og 
Kvantitative Forskningsmetoder i Praksis. Roskilde Universitetsforlag; 2005:123-154. 

62.  Brinkman S. Identitet som selvfortolkning. In: Identitet - Udfordringer i Forbrugersamfundet. 
Århus: Klim; 2008:17-72. 

63.  Brinkmann S. Etik i en kvalitativ verden. In: Kvalitative Metoder: En Grundbog. København: 
Hans Reitzels Forlag; 2010:429-445. 

64.  Anthias F. Intersectional what? Social divisions, intersectionality and levels of analysis. 
Ethnicities. 2012;13(1):3-19. doi:10.1177/1468796812463547 

65.  Foucault M. The Order of Things - An Archaeology of the Human Sciences. New 
York/London: Routledge; 1970. 

66.  Khawaja I, Mørck LL. Researcher positioning: Muslim “otherness” and beyond. Qual Res 
Psychol. 2009;6(1-2):28-45. doi:10.1080/14780880902900713 

67.    Bourdieu, P. (2009). Understanding. In The Weight of the World - Social Suffering in    

comtemporary Society (p. 607–626). Cambridge & Malden: Polity Press. 

68.     Nissen, M. (2004). Wild Objectification: Social Work As Object. Outlines: Critical Practice  
Studies, (1), 73–89. 

69.     Kleining, Gerhard (1994/1955). Qualitativ-heuristische Sozialforschung. Schriften zur 
Theorie und Praxis. Hamburg: Fechner. 

 

 

 

 


